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CURRICULUM DOCUMENTS 
 

At AISJ curriculum includes the following documents: 
 

Curriculum 

Element 

 
Definition 

 
What we use them for 

 
Philosophy 

Statements of beliefs about the way learners acquire the 
skills, knowledge, and understanding in the various subject 
disciplines 

To clarify the foundations of our practice 

 
Subject 
Standards 

Broad statements of learning for the subject disciplines. 
These are whole school and the same for Grades 
PreK-12. Standards are the contract between the 
school and the students/parents. 

These are the goals that are used to frame our units 

Benchmarks Performance expectations which break down the 
standards into appropriate learnings. 

These are the specific teachable objectives that guide our 
unit development. We use these for reporting. 

Performance 

Indicators 

Specify learning outcomes within the benchmarks 

(bullets/ letters) and guide assessment 
These are suggestions of how to meet the benchmarks. 
They are often found in the skills/knowledge section of the 
unit plan. These are guidelines specific to grade levels. 

 
Scope and 
Sequences 

Vertical map of the progression of units reflecting 
standards, benchmarks, performance indicators, 
transdisciplinary, dispositional skills and content. Not 
unit specific content. 

To ensure that units are vertically aligned (to see what 
comes before and after). These outline the spiral 
progression of learning. 

 

Curriculum map 

Maps out all the unit plans for the whole of a grade level. It 
provides an overview on one page about what is being 
taught and the order of teaching within a subject/ grade for 
the year. 

This is a planning tool and provides a snap shot for the 
whole year across different subjects. This is a grade level 
document. 

Transdisciplinary 

Standards 

Transdisciplinary skills are a school-wide set of broad, 
essential skills that transcend subject areas. 

Teachers plan to explicitly teach these in each subject 

Dispositional 

Standards 

Dispositions are knowing when and how to behave and 
being inclined to do so. These are demonstrated in every 
subject 

Teachers plan to explicitly teach these in each subject 

Learning/ 

Reporting 

Outcomes 

Derived from the standards and benchmarks - they are 
used in report cards to explain student learning and 
performance 

Multiple types of evidence are collected on each of these to 
report to parents. These are the assessment goals - not 
the learning goals. 

 
Unit plans 

A map that details how the standards and benchmarks 
translate into the plan for learning. We use UBD as the 
template for our unit plans 

This is the detailed teaching guide. It drives teaching, 
learning and assessment in the classroom. 

Lesson plans Derived from the unit plan, these outline how a teacher will 
organize a specific lesson. 

These are developed, in varying amounts of detail, for 
every, single lesson. 

Assessments Evidence and information about student learning. This is primarily collected so that teachers can see how well 
the students understand a concept, skill or knowledge. 

 

IBDP syllabus 

Official documents published by the IBO which tell 
teachers what to teach and how it will be assessed. 
These are designed for teachers, not students 

We use the syllabus to plan units and assessments which 
students must learn over the two year course. 

*All IBDP teachers are expected to read and adhere to this 
document. 

Course 

Descriptions 

This is not the curriculum – it is a summary or outline of a 
particular course. 

Used by students and parents to see what is being taught 
in a course. 

 

All our curriculum documentation can be found on the share drive in the following location: 

aisj-jhb/ shares/ AISJ Master Curriculum 

file://jhb-ittch-01/jhb/Shares/AISJ%20Master%20Curriculum
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TEACHING AND LEARNING PRACTICES 
 

AISJ believes that “inspired teaching and learning are essential for extraordinary achievement” as stated in our core 
beliefs. The following quotation encapsulates what we believe about effective teaching and learning: 

 
“The purpose of teaching and learning is to help students develop and extend the concepts they use to 

understand the world, solve problems and communicate…”  IBO, 2008 
 
 

In the classroom teachers can meet the needs of learners when they: 

 

 Inform learners of the big ideas, essential questions, and assessment criteria at the beginning of the unit and 
regularly throughout 

 Help learners connect the big ideas and essential questions with their interests, backgrounds, and with learning in 
other areas 

 Routinely provide for differences in readiness, interest, and style of learning 

 Use a variety of instructional strategies to facilitate construction of meaning and   promote deeper 
understanding 

 Use questioning and wait time to encourage learners to reflect and rethink 

 Use pre-assessments, formative, and on-going assessments to determine learning needs 

 Provide feedback for learners to improve and also to make modifications to their teaching 

 Set and maintain high expectations helping learners to establish and achieve personal goals 
 

 
Unit Planning 
 
 

At AISJ, we use the Understanding by Design (UbD) template to ensure consistency and common language school wide.  
Understanding by Design: The Three Stages of Design 

 
 

Stage 1:    Desired Results: What do we want learners to achieve? What are the understandings, knowledge and skills that 
we specifically want learners to acquire in this unit? 

 
This section explicitly states which standards and benchmarks are being used. 

 
Stage 1 is set and cannot be altered without negotiation with T+L 

 
 

Stage 2:    Assessment Evidence: What assessments will provide best evidence of the learning? How will learners 
demonstrate that they have learned and understood? How can the assessment be differentiated to allow every 
student to demonstrate their understanding of the goals? 

Performance tasks/summative assessments are set, but can be altered with negotiation. Formative 
assessments should be adjusted to suit the needs of the students and inform the teacher about the 
learning. 

 
 

Stage 3: Learning Plan: What learning experiences and activities will be needed for learners to be successful? 
How will we differentiate for the range of learners? How will we connect with learning in other areas and to the 
world beyond school? What resources will best support learning? How would we improve this unit for future 
learners? 

This can be adjusted in order to maximize learning for each student. 
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The UbD  unit plan template  and guiding questions and unit review process can be found in 
the shared folders:aisj-jhb/ shares/ AISJ Master Curriculum/ UBD templates 

 
 

Unit Review: 
 

Teachers use the unit evaluation tool to develop, review and evaluate units. Units are also reviewed by members of the 
teaching and learning team for curriculum alignment. The unit evaluation tool can be found here:  V:\UbD Templates\UbD 
Evaluation Tool.docx 

 
 

*Unit plans are housed in Rubicon Atlas. 

Atlas Rubicon is a web based curriculum mapping tool which allows us to access documents from anywhere in the world. 
 
 

Differentiation 
 

Teachers at AISJ provide optimal learning opportunities for all learners through a nurturing learning environment, small class 
sizes, and a range of teaching and learning strategies. Teachers use data to plan for student learning. This data includes: 

 
 

  Background information, e.g. language, culture, nationality 

  Recent assessment data, e.g. DRA, performance tasks, exam results, report grades 

  Anecdotal data- formative assessments, conferencing notes, descriptive feedback, observable behaviors 

  Learning styles, preferences, intelligences 

  External assessment data, e.g. Stanford, MAP tests 

  Specific learning needs, e.g. ELL, learner support, gifted and talented 
 
 

Teachers design learning activities to meet the needs of each student and use strategies that include: 

 
 Flexible grouping including individual, small group, and whole class instruction 

 Tasks and assessments that take into account readiness, background knowledge, interests, and learning styles 

 Rich sources of information at various reading levels and in varying formats to match the needs of learners 
 
 

Assigning Homework 
 

“The purpose of ‘homework’ is to encourage thinking about learning and improving the skills of independent learning” 
Bambi Betts TIE online, 2010 

 
Homework and independent study are designed to assist the learning process by helping students to develop 
successful independent learning behaviors and habits. 

 
 

  Homework is directly related to classroom work and should be for practicing skills and concepts learned in class. 

  Teachers differentiate homework based on individual student learning needs. 

  Teachers provide timely and meaningful feedback on homework so that learning is “captured.” 

file://jhb-ittch-01/jhb/Shares/AISJ%20Master%20Curriculum/UbD%20Templates/UbD%20Template%202013-14.docx
file://jhb-ittch-01/jhb/Shares/AISJ%20Master%20Curriculum/UbD%20Templates/UbD%20Template%20WITH%20GUIDING%20NOTES%20NEW%202012-13-%20v2.docx
file://jhb-ittch-01/jhb/Shares/AISJ%20Master%20Curriculum/UbD%20Templates
file://jhb-ittch-01/jhb/Shares/AISJ%20Master%20Curriculum/UbD%20Templates/UbD%20Evaluation%20Tool.docx
file://jhb-ittch-01/jhb/Shares/AISJ%20Master%20Curriculum/UbD%20Templates/UbD%20Evaluation%20Tool.docx
file://jhb-ittch-01/jhb/Shares/AISJ%20Master%20Curriculum/UbD%20Templates/UbD%20Evaluation%20Tool.docx
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  Grade level/course teachers discuss homework on a regular basis to ensure a common experience for students. 

  Homework may be assigned for the following reasons: 

 To reinforce learning through further practice and application 

 To develop independent study habits 

 To develop “critical thinking” skills 

 To research and preview new areas of study 
 
 

Homework Guidelines: 
 

The amount and complexity of homework increases from grade to grade. Please see your Divisional Parent- Student 

handbooks for details. 
 
 

Learning Support Services 
 

Learning Support services are available to K-10 students who are English Language Learners and PK-12 students who have 

mild to moderate learning differences. Students who receive Learning Support services may receive small group instruction 

in addition to support within a co-teaching model. Students are assessed annually or semi- annually, and their progress is 

monitored frequently. Each student has an Individualized Learning Plan (ILP) that is developed based upon the student’s 

academic and/or social-emotional needs. Parents/guardians, classroom teacher(s), the Learning Support teacher, and the 

student have input into the student’s annual learning goals and objectives. An annual ILP meeting is typically scheduled at the 

beginning of each school year to share those goals and objectives, and any recommended accommodations or modifications. 

Teachers are expected to attend their students’ ILP meetings. 
 
 

If teachers have concerns that a student may need Learning Support services, they are encouraged to contact the grade 

level or divisional Learning Support teacher. Questions may also be directed to the K12 Learning 

Support Coordinator, Dr. Cheryl Young (cyoung@aisj-jhb.com). 
 

 
 

Service Learning 
 

AISJ is committed to providing students with a balanced educational program. By balanced we are referring to the four 

pillars: Academics, Athletics, Arts, and Service. We believe that an understanding and commitment to Service Learning is 

critical and as such it has to be an integral part of what we do. Service Learning empowers students to develop new skills 

and knowledge through integrated connections to the curriculum. 

For examples of these and to find out more about service learning please see our service learning site . 
 

For more information on Service Learning please contact Tara Barton- Pre K-12 Service Learning Coordinator: 

tbarton@aisj-jhb.com 

mailto:cyoung@aisj-jhb.com
http://www.aisj-jhb.com/page.cfm?p=521
mailto:tbarton@aisj-jhb.com
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ASSESSMENT PRACTICES 
 

Pre-assessment is used at the beginning of learning to gauge what students already understand, know and can do, they 
are also designed to uncover misconceptions.  Teachers complete pre-assessments for each unit to identify areas for focus 
in the teaching plan. Pre-assessments are NOT graded, they are used to inform the teaching. 

 
 

Diagnostic assessments are used to diagnose and identify students’ strengths and weaknesses. Diagnostic 
assessments are used by teachers to inform planning and include various tools such as DRA II, MAP and WIDA. 

 
 

Formative assessments “inform teachers and students” about how the learning is going. They are on-going 
assessments, observations, summaries and reviews that inform teachers and provide students with feedback on a daily 
basis. Teachers use formative assessment as the predominant form of assessment in classrooms. They keep anecdotal 
notes on formative assessments which are used to inform planning for units and to differentiate instruction. 
Formative assessments are used in every lesson for teachers and students to gauge understanding of the concepts, skills 
and knowledge and are NOT generally graded. 

 
 

Summative assessments “sum up” the learning at the end of a unit. Summative assessments are used to determine 
grades for reporting and feedback to parents. Summative assessments only assess concepts, skills and knowledge which 
have been explicitly taught in a unit of work. Teachers keep formal records on summative assessments which are used to 
inform planning for units and differentiation of instruction. These are used for reporting to parents. 

 
 
 

Our Essential Agreements for Assessment 
 

Each division has Essential Agreements for Assessment and can be found in the following location:  Shares/ Teaching and 
Learning/ Assessment Practices 

 
 

Rubrics 
 

Rubrics are developed by teachers and students to support students in their learning. Teachers explicitly teach the rubric to 
their students and use the rubrics to determine the level of the performance. 

 
 

Rubrics: 

  Align to the specific learning identified from the Standards and Benchmarks 

  are criterion based  

  use a fixed measurement scale 

  have descriptions for each point of the measurement scale 

  describe the quality, proficiency or understanding along a continuum 
 
 

Types of rubrics: 

  Holistic - provide the overall impression of a student’s work and gives a single score for a piece of work. 
They are usually quite summative 

  Analytic - divides the product or performance into distinct traits or dimensions and judges each part 
separately, giving a different score for each part. This type of assessment is more formative in nature and 

file:///C:/Users/lhargreaves/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/SZ2C2FL4/Assessment%20Practices
file:///C:/Users/lhargreaves/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/SZ2C2FL4/Assessment%20Practices
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can also be used as a summative piece. Analytic rubrics give more useful feedback to the teacher and to the students. 
 
 
 

Using rubrics with students: 
 

  Should be explained to students when the task is assigned. 

 Students are guided to examine the rubric and what it means for the development of their work. 

 This may mean some adjustments are made to the rubric during the explanation 
  Should be used with students as they work on the task to check and evaluate their work. 

 Teachers can ask students to self-assess where they are on the rubric and how they can move along 

the continuum 

  Self-assessment - students should assess themselves on the rubric prior to submitting the 
work. 

  Goal setting - if the work is formative or has links to future tasks students should reflect on the rubric using their self-
assessment and the teacher’s feedback and use the rubric to  set specific goals for improving learning (this should 
be based on the descriptor rather than a level or number). 

  Rubrics can also be used to assist with report card writing - the descriptors can be used in the report if they provide 
clear examples of performance. 

 
 
 
 

Checklist for Rubrics 
 

  Aligns with the intended learning from the unit plan 

  Have been developed and refined after reflecting on actual samples of student work 

  Written in student friendly, positive language – the students can easily understand the expectations at various 
levels 

  Written in first or second person ((my work is… or your work is…) 

  Levels are determined by the task and aligned in some manner to their final grades (ideally with an even 
number of levels) 

  Describes the features of the final product (not the procedures leading to the final product) 

  Must be couched in positive language, reflecting readiness (developmental level)  
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REPORTING PRACTICES 
 

Elementary School: 
 

Report cards are issued at the end of each semester in January and June. Student growth and 
performance is documented in portfolios throughout the year. Portfolios are shared with parents at Parent-
Teacher Conferences in October and Student-Led Conferences in March. 

 

Middle School: 
 

Report cards are issued at the end of each trimester in October, March and June. Students are given 
performance grades on a 7 point standards based scale and ATL grades on a four point scale based on the  ATL 
rubric. 

 
 
 

Parent-Teacher Conferences take place in November after the first report cards have been issued and students are 
encouraged to attend with their parents. Student-Led conferences take place in March following the second trimester report 
card. 

 

High School: 
 

Report cards are issued at the end of each semester in December and June. Progress is reported on and Progress 
Reports are sent home in the middle of both semesters. Students are given performance grades and ATL grades on 
a 7 point scale in line with IBDP expectations. 

 

Parent-Teacher Conferences take place once a year after the first semester progress report. 
 

Further information on reporting procedures can be obtained from your divisional principal. 

 

EXAMINATIONS 
 

Internal Examinations 
 

Students in Grades 9 -12 take internal examinations at the end of each semester for most courses.  
 

External Examinations 
 

IBO Diploma examinations take place for Grade 12 students in May each year. 
 

Standardized Tests 
 

AISJ uses the Measures of Academic Progress (MAP) twice a year in September and April. MAP is a computerized,  
adaptive  test  and  provides  immediate  feedback  on  individual  students  within  24 hours.  The data shows us 
where students are performing along a scale of cognitive complexity rather than at a particular grade level. It gives 
specific feedback to support differentiation in the classroom. 

 
 

Further details on examinations and standardized tests can be obtained from your divisional principal. 

file:///C:/Users/lhargreaves/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/SZ2C2FL4/Assessment%20Practices/MS%20ATL%20and%20Performance%20grade%20descriptors-%202013-2014.pdf
file:///C:/Users/lhargreaves/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/SZ2C2FL4/Assessment%20Practices/MS%20ATL%20and%20Performance%20grade%20descriptors-%202013-2014.pdf
file:///C:/Users/lhargreaves/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/SZ2C2FL4/Assessment%20Practices/MS%20ATL%20and%20Performance%20grade%20descriptors-%202013-2014.pdf
file:///C:/Users/lhargreaves/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/SZ2C2FL4/Assessment%20Practices/HS%20performance%20grade%20descriptors.docx
file:///C:/Users/lhargreaves/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/SZ2C2FL4/Assessment%20Practices/HS%20ATL%20Matrix%202013-14.docx
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PROFESSIONAL DEVELOPMENT 
 

1.  Professional Growth and Collaboration Time (PGCT) 
 

PGCT takes place for 2 ¼ hours every Wednesday afternoon and is organized in a variety of ways: 

  Divisional: decided by the principals based on the specific needs of the division 

  Learning Institutes:  PK-12 and developed based on needs identified by teachers in their professional goals or 
by principals based on their divisional goals. These are led by members of the T+L team and other faculty with 
expertise and experience in the area. 

  T+L: decided by the T+L team regarding curriculum, instruction and assessment, may be run whole school 
(e.g. vertical alignment, S+B review) or divisionally (e.g. literacy training, UBD development) 

  Whole school initiatives: decided by the Leadership Team, may include things such as contract renewal, 
accreditation, and celebrations. 

 
Click here to locate the PGCT Calendar 
 
 

2. Weekend Workshops 
 

AISJ offers weekend workshops based on teaching and learning initiatives and school-wide goals. Teachers are 

encouraged to attend weekend workshops and can register on the T+L site. 
 
 

3. Coaching 
 

We have a dedicated team of teaching and learning coaches who are available to work with teachers on a daily basis.  The 

role of coaches is to support teachers in: 

  Planning, developing and reviewing units of work 

  Planning, developing and reviewing assessments and instruction strategies 

  Modeling, observing and giving feedback on teaching and learning 

  Researching into best practices 

  Facilitating or participating in professional learning communities 

  Developing teaching and learning practices in general 
 
 

Any teacher, teaching-partner who wishes to work with a T+L coach may book the coach directly. 
 
 

4.  International Baccalaureate Organization Workshops 
 

Teachers who teach the International Baccalaureate Diploma Program (IBDP) may be asked to attend IBDP workshops.  
Costs for IBDP workshops will not be deducted from the Personal Professional Development allowance for teachers. 

 

5. Further Study 
 

Further study is highly encouraged at AISJ and we keep a list of institutions that we recommend for further study such as 

Masters Degrees and post graduate study. 

http://www.aisj-jhb.com/page.cfm?p=2606
http://www.aisj-jhb.com/page.cfm?p=2605


10 
 

 
 

Study Loans: Teachers may request a study loan for approved courses through the Human Resources Manager. A faculty 

member may request a study loan of up to 15% of his/her annual salary. Study loans are interest free. 

The repayment schedule for a study loan is within 12 months from the date the study loan is approved, and/or the funds 

transferred to the educational institution. Study loans are available to all categories of employees. 

Faculty members must complete a Study Loan Application form that will include the reason for the loan, repayment amounts, 

and schedule of payments.  Study loans may be approved and granted once proof of enrollment has been submitted to the 

Human Resources Office.  Failure to submit proof of enrollment will result in the loan being cancelled.  All approved study 

loan amounts will be transferred from the School directly to the educational institution offering the course of study.  All 

international bank transfer costs incurred by the School will be the responsibility of the faculty member. 
 
 

Course Credits: Staff members who have earned post graduate credits may be eligible to apply for a salary review and 
band change. Please consult with the School Director to ascertain if the credits can count towards a salary band change. 

 
 

A general guide: 

The course must have been pre-approved by Director of Teaching and Learning 

Credits should be from a reputable University/Educational Organization. 

Credits should be at post graduate level or higher level of study. 

Request for a salary change should be submitted to the Human Resource Department. 

Requests for a salary change will only be considered in August and January. 

  Transcripts must be received by August 31 for a salary change to be approved and effective from August 1. 

  Transcripts received after August 31 will be reviewed and if approved a salary change will be processed effective 
from January 1. 

  Transcripts received after January 31 will be reviewed for consideration of a salary change the following school 
year. 

 
 

6. Consultants 
 

AISJ hosts external consultants at various times throughout the school year in an effort to meet school-wide and/or 
divisional goals. Consultants may work in classrooms, meet with teachers during planning times, and offer sessions during 
PGCT. The cost of consultants is funded by the school. 

 
 
 

7. Other Professional Development activities may include: 
 

  Onsite Degree Program offered through The College of New Jersey and also off-site through other 
universities and institutions 

 Distance Learning courses, workshops and programs 

  Professional Networks and Associations 

  Study groups 

  Self-directed learning through reading, researching educational resources 

  Writing for educational publications 

  Classroom observations at AISJ and site visits to our Pretoria campus and other schools 

  Team/department and division meetings 

  Team examination of student work 

  Collaborative projects 

  Association of International Schools in Africa (AISA) 

http://www.aisa.or.ke/
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APPLYING FOR PROFESSIONAL DEVELOPMENT 

 

Personal PD Allowance 
 

 Faculty have a Personal Professional Development allowance of USD 1,500 per annum 

 Teaching partners have USD 750 per annum 

 Part-time faculty receive a pro-rated allowance based on percentage of workload 

 Personal PD allowances may be accumulated for up to three years. Unused funds will revert to the Professional 
Development Program Fund. 

 Faculty must use all accumulated funds by 30 June. Faculty who are leaving must use all accumulated funds by 
December holiday. 

 Personal PD requests should be submitted at least one month before the PD. Retroactive applications for use of PD 
allowances will not be considered. 

 Faculty will be responsible for any costs incurred by the school if they cancel, fail to attend, or fail to complete PD. 
 
 

Personal PD requests can include: 

 AISA sponsored workshops and conferences 

 University courses 

 Distance learning courses 

 Summer workshops and institutes 

 Professional association membership 

 Professional development materials excluding any resources intended for classroom or student use 

 Tuition, course materials, travel and accommodation 

 Other professional development activities approved by Divisional Principal, Director of Teaching and 
Learning, and the Director 

 

 
How to apply in 5 easy steps… 

 

1.   Research PD opportunities that are linked to your professional goals 

2.   Check the balance of your Personal PD balance account by contacting T+L. 

3.   Complete PD application form submit to your Principal and the Director of Teaching and Learning for 
approval 

4.   After approval, research the costs for registration, flights and accommodation 

5.   Submit quotations/proof of payment/receipts to the Director of Teaching and Learning who will process through 
the business office 

 
 

When you have completed the PD - 

 

1. Submit the following documents to the Director of Teaching and Learning: 

o reflection form 

o certificate, university transcript or evidence of successful completion 

o  itemized expenses and receipts for  reasonable expenditures such as airport transfers, meals. 
Requests for toiletries, alcohol, tobacco etc will not be considered. 

2. The Director of Teaching and Learning completes a requisition form and submits to the Business Office. 

3. Reimbursement is made in the next salary/pay roll period. 

 

http://www.aisa.or.ke/
https://www.aisj-jhb.com/page.cfm?p=2609
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NB: If you cancel or fail to attend your training you may be responsible for any costs incurred by the school. 

Complete the following checklist when applying for professional development:  \ProfessionalDevelopment\PD 
application checklist.docx and PD Application forms can be found here. 

 

PROFESSIONAL GROWTH AND EVALUATION 
 

The professional growth and evaluation process at AISJ has at its core our promise to provide the best possible learning 

experience for the students of AISJ each and every day. Drawing deeply on current research, the AISJ teaching rubrics 

describe in detail the practices that best provide for this experience. We believe a culture of continuous professional learning 

and growth, based on the rubrics and supported by feedback, empower our teachers to enrich student learning and to 

courageously make a difference. 
 
 

Guiding Principles 
 
 

The AISJ Professional Growth and Evaluation process: 

  Seeks to establish a climate of collaboration in our school where the focus of conversations center on teaching, 

learning and improvement. 

  Uses one comprehensive and coherent system of supervision and evaluation for use in all division and both 
campuses. 

  Is  designed,  developed  and  implemented  based  on  current  research  that  will  enhance  teacher 

effectiveness and student learning. 

  Aligns and is closely linked with curriculum learning principles and assessment and instructional design 
practices. 

  Is both growth-oriented while documenting progress/achievement of individual professional goals. 

  Addresses issues of professional accountability and clearly record and inform teachers for whom there are 
concerns 

  Clearly states expectations and delineation of authority and responsibility with respect to the supervision of all 

AISJ employees. 

  Documents growth overall. 

  Begins with common set teaching practice rubrics. 

  Allows for additional differentiation based on individual teacher need. 

  Is manageable. 

  Is committed to continuous improvement of the school and the quality of teaching to improve student learning. 

  Recognizes that teaching is a complex craft and that evaluation of effective teaching should be based on close 

examination of a variety of variables through quantitative and qualitative data. 
 
 

The Professional Growth Plan 
 
 

Professional growth is an on-going endeavor.  We recognize that there is always something new to learn and something 

that we can incorporate into our practice that will make us better teachers.  As we improve as professionals we improve 

student learning. 
 
 

Supervisors have the responsibility of ensuring that teachers are engaged in professional growth and that they are using 

best practices in their teaching. To do this effectively a supervisor must work with a teacher to determine areas of growth, 

provide support and supervision during a determined period, and evaluate the progress made in the targeted growth area. 

file://jhb-ittch-01/jhb/Shares/Professional%20Development/PD%20application%20checklist.docx
file://jhb-ittch-01/jhb/Shares/Professional%20Development/PD%20application%20checklist.docx
file://jhb-ittch-01/jhb/Shares/Professional%20Development/PD%20application%20checklist.docx
https://www.aisj-jhb.com/page.cfm?p=2609
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The process includes several distinct steps during the course of each academic year: 
 
 

Goal Setting: 
 

I. Based on the teacher’s latest self-evaluation, feedback from the previous year’s review, or direction from the 

supervisor, the teacher will select two to three areas of focus for professional growth. The six domains in the 

Professional Teaching Rubric will serve as the measure against which the teacher will self-assess.   The 

domain of Professionalism and Community may also be a source for professional goals. 

 
II. Each staff member will have a goal setting meeting with the division principal or assistant principal. Goals for 

the year will be agreed upon and finalized.  The supervisor’s role in this meeting is to help develop precise and 

achievable goals as well as to provide as much support as possible in the achievement of the goals. 

 

Mid – Year Reflection: 
 

III. Over the course of the year the supervisor will visit classes, dialogue with teachers, and collect feedback on 

progress made towards achieving goals.  A mid-year progress form will be completed by teachers.  This is 

intended to measure progress to present and help plan the growth course for the remainder of the year. 

 

End of Year Evaluation: 
 

IV. An end-of-year conference will be scheduled with each teacher to determine how well goals were achieved. 

The supervisor will complete an Evaluation and together with the teacher identify possible goals directions for 

the next academic year. 
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The Assistance Plan 
 
 

When a supervisor identifies a teacher who is having specific problems and is in need of special focus and direction, it is the 

responsibility of that supervisor to place the teacher on an individual improvement plan. This plan would be more specific and 

intense than the goal setting procedure and would involve: 
 

 
 

  Identifying the problem area or areas 

  Creating an improvement plan that focusses specifically on identified problem area 

  Improvement plan would be of a specific and agreed upon period of time 

  Regular observations and meetings with advisor to monitor progress for the duration of the plan 
 

 

  End of plan evaluation of progress that could result in: 

 Teacher returns to regular goal setting professional growth program. 

 Improvement plan is extended. 

 Teacher might be removed from the classroom or have contract non-renewed depending 

on the severity of the problem. 
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TEACHING AND LEARNING CENTER  
 

Rationale 

 

The rationale for developing the Teaching and Learning Centre as a cost centre at AISJ is founded on the following: 

 to forge links and collaborate with other schools regionally and internationally  

 to encourage AISJ faculty to share their expertise with the local, regional and international community  

 to support the idea that larger schools connect with smaller schools in Africa 

 

As teachers at AISJ, our commitment to the AISJ educational program comes first and so when a staff member is out of 

school we seek to recover costs as compensation.  This is used to offset some of our own professional development costs 

such as bringing in consultants. In view of this we have developed some guidelines for consulting that aim to be beneficial to 

all parties. 

 

Guidelines for Consulting 

1. A staff member is allowed to conduct external professional development providing it does not interfere with major school 

events or school-based professional development and providing they have the permission of the Director of Teaching and 

Learning and the School Director. 

2. Individual staff members who are invited to conduct professional development by external organizations during the 

academic calendar year will not be permitted to receive any remuneration as they already receive a salary from AISJ. 

3. In all cases where out of country travel is involved the staff member should try to travel outside of school time or on 

weekends. Time away from AISJ should be kept to a minimum.  

4. Each individual staff member will be limited to the number of school days per year in which they can be involved with 

external professional development. All expenses involved in the external engagement both in country and out will be 

covered by the school or organization receiving the professional development. 

5. The cost of an AISJ presenter leading external professional development will be USD 500 per day for two or more 

consecutive days. For less than two full days travel time to and from the venue may be charged. 

6. Any funds raised through AISJ staff conducting external professional development will be retained by the AISJ Teaching 

and Learning Center and can only be used for internal professional development costs. 

7. These guidelines equally apply to all AISJ staff members delivering professional development whether in the form of 

consultation, presentation or leading workshops. 

For more information contact:  Liz Hargreaves, Director of Teaching and Learning      



 

AISJ PROFESSIONAL TEACHING RUBRICS 
 

Name: Division: 
 
 
 

AISJ Core Beliefs 
We believe that... 

  Honesty and integrity are fundamental 

 A culture of continuous improvement and accountability is critical to success 

  Inspired teaching and learning are essential for exemplary achievement and growth 

 Creativity, adaptability and innovation empower us to thrive in a changing world 

  A strong community is built through participation, communication, collaboration and mutual respect 

  Contributing positively to society is our responsibility 

  Respect for diversity encourages open‐mindedness and empathy 

 
The Rubrics: 

 
 Learning Environment 

 Curriculum Understanding and Integration 

 Assessment for Learning 

 Differentiated Learning 

 Learning through Inquiry 

 Technology Integration 

 

 Professionalism and Community  
 
 
 

Purpose of the rubrics: 
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Descriptive Metaphor for the levels: 
 
 

 

Level 
General ideas for the kind of practice we’d see at this 

level 

 

House metaphor 

 
beginning 

Unintentional practice. Not there yet. A place to start but not a 
place which is ok to stay. 

Block  of  land  has  been  cleared, 
ideas for the house are in your head 

 

 
transitioning 

Seeks to know. Exploring the ideas. Beginning to explore ways 
to do this. New aspects of pedagogy. Open and developing. 

Concrete s l a b   for  the  house  is 
down. You have a pretty good idea of 
what the house will look like 

 

 
applying 

 
Solid practice. Strong foundations to build upon. This is the 
place to spring board to awesomeness. 

Frame of the house is up. Others can 
clearly see what the finished house 
should look like 

 

 
exemplary 

Beyond the basics. Exploring advanced ideas. Pretty impressive 
to see. What most teachers should aspire to reach 

The house is built and we can live in it. 
It’s solid, looks good and is a great place 
to live! 

 
 

leading 

 
WOW! Taking best practices above and beyond. It’s quite 
difficult to reach but not impossible. These teachers support 
other teachers in developing specific practices 

 
The house has been landscaped and 
interior decorated and is on the MTV 
cribs show! 

 

 
 

How to fill in the rubric: 
 

1.  Use a highlighter to identify where you feel your practice is on the rubric. You will probably not be 

consistently in one column, it is perfectly acceptable to highlight bullet points in different columns. 

 
These rubrics DO apply to all grades and subjects- however, in different grades and subjects the 

same level may look quite different. 
 
 

2.  Identify some examples of evidence to show your level of proficiency. 

Examples of evidence could include: 
 

 Unit/lesson plans 

 Student work 

 Reflections 

 Observations 

 Student feedback 

 Collegial feedback 

 Student/class records 

 Portfolios 

 Audio/visuals 

 Structured professional conversations 
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Learning Environment Rubric 
 

Builds and manages relationships with students to promote a rich learning environment 

Criteria Beginning Transitioning Applying Exemplary Leading 

Respect, 
Rapport and 
Culture  of 
Learning 

   Begins to establish a safe 
learning community in a caring 
and supportive environment 

 

   Begins to monitor and maintain 
student behavior tries to use 
preventative strategies 

   Establishes a safe learning 
community in a caring and 
supportive environment. 

 

   Includes a variety of strategies for 
monitoring and maintaining student 
behavior. Experiments with 
preventative strategies 

   Establishes an inclusive and 
equitable learning community in a 
caring and supportive environment 

 

   Develops student self-discipline and 
accountability through the use of 
verbal and non-verbal techniques 

   Establishes a safe environment 
where taking risks and learning from 
mistakes is expected all students 
feel included and valued 

 

   Fosters self-discipline and 
accountability through the skilful use 
of verbal and non-verbal techniques 

   Assists colleagues in establishing an 
inclusive and equitable learning 
community 

 

   Models planning and teaching 
dispositional  elements with colleagues 

Physical 
Environment 

   Layout of classroom suits the 
teacher’s style 

 

   There are different resources 
and tools available in the 
classroom, with limited student 
access 

 

   A few displays that are relevant 
to learning are evident 

   Layout of the classroom considers 
the needs of students 

 

   A range of resources and tools are 
available in the classroom for 
students to use 

 

   Deliberate steps have been taken to 
make the classroom environment 
visually appealing, comfortable and 
learning related. 

   Layout of classroom is student 
centered 

 

   A range of appropriate resources 
and tools are readily available for 
students 

 

   Classroom environment is 
comfortable and inviting with 
displays and charts that are used to 
enhance learning 

   Layout of classroom is designed to 
enhance student learning 

 

   Appropriate learning resources and 
tools are readily and easily available 
within the classroom to promote 
independence 

 

   Has considered visual, auditory and 
tactile elements of the environment to 
make it more appealing. Designs 
charts with student input to enhance 
learning 

   Layout of the classroom is flexible and 
meets all students’ learning needs 

 

   Resources and tools are creatively 
arranged in the classroom to allow 
students to access the learning at their 
level 

 

   Students are co-designers in the visual, 
auditory and tactile learning 
environment. Elements are included 
which appeal to each of their learning 
styles. 

Classroom 
management 

   Has some agreements for 
student behavior 

 

   Has some classroom routines 

   Has clear agreements and makes an 
effort to ensure these are clearly 
communicated to all students 

 

   Routines and rules have been 
introduced to help transitions and 
create a safe learning environment 

   Develops clear agreements for 
student behavior which are 
understood by all 

 

   Establishes routines that allow 
smooth transitions and to create a 
safe environment 

   Negotiates agreements of behavior 
with students and maintains them. 

 

   Has well developed classroom 
routines and ensures all students are 
fully aware of them. 

   Has clear standards for student 
behavior that extends beyond their own 
classroom 

 

   Integrates classroom routines 
seamlessly into the running of the 
classroom 
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Curriculum Knowledge, Understanding and Integration Rubric 
 

Demonstrates deep understanding and knowledge of effective teaching strategies to promote connections and links across the curriculum. 
Criteria Beginning Transitioning Applying Exemplary Leading 

Content 
Knowledge and 
Understanding 

   Demonstrates an interest in most 
elements of the subject 

 

   Demonstrates an understanding of 
core concepts and content within 
the disciplines. 

   Demonstrates a genuine interest 
in the subject. 

 

   Is aware of gaps in own 
knowledge and understanding 
and seeks to fill those gaps 

   Demonstrates a genuine 
enthusiasm for the subject 

 

   Has a solid understanding of all 
the concepts and content for the 
grade levels taught 

   Demonstrates passion for the 
subject which is reflected in 
student commitment to the subject 

 

   Has a deep understanding of the 
concepts and content beyond the 
levels taught 

 

   Keeps up to date on research to 
broaden perspectives. 

   Demonstrates passion for the subject 
and enthuses students with this 
passion 

 

   Level of understanding of concepts 
and contents is so vast and deep 
that they are a resource for 
colleagues. 

 

   Is a member of appropriate 
professional associations 

Curriculum 
Planning and 
Differentiation 

 
Unit and 
lesson design 

   Units are planned with some links 
to the AISJ curriculum and/or 
IBDP syllabus, though not all of 
these will be in UbD format 

 

   Identifies the learning objective 
every lesson 

 

   Units are sometimes 
collaboratively planned 

 

   Plans units that are appropriate to 
the age group 

 

   Uses existing plans with very few 
changes to suit the needs of the 
class 

   Units are planned, with clear 
links to the AISJ curriculum 
and/or IBDP syllabus, using 
UbD. All elements are included 
but stage 1 and 2 need further 
development 

 

   Conveys the learning objective 
for every lesson to students 

 

   Plans units that have broad 
relevance to AISJ context 

 

   Units are collaboratively planned 
in consultation with other 
specialists 

 

   Plans/revises units to be 
inclusive based on class profile 
and individual student profiles 

   AISJ curriculum and/or IBDP 
syllabus is the foundation of unit 
design with all stages solidly 
planned –enduring 
understandings and EQs still 
require development 

 

   Conveys the learning objective for 
every lesson to students and 
explains why it is important 

 

   Plans units which have direct 
relevance to the lives of the 
students involved 

 

   Co-plans units with full range of 
specialists (LS, ELL, etc) to 
ensure a consistency across the 
grade. 

 

   Gives students choice in how they 
access different curricular 
elements. Communicates 
curriculum with students. 

 

   Recognizes “teachable moments” 
and in the heat of the lesson is 
able to adjust instruction to meet 
the learning needs 

   AISJ curriculum and/or IBDP 
syllabus is fully addressed within 
the range of units for the grade, 
with inbuilt UbD reflection and 
peer review 

 

   Conveys the learning objective to 
students and explains why it is 
important and how it fits with the 
big picture. 

 

   Co-plans vertically and 
horizontally to ensure consistency 
across the divisions. 

 

   Leads students to examine the 
concepts and negotiates the 
content with students 

 

   Has a large repertoire of units and 
is able develop new units to suit 
the needs of their current 
class(es). 

   Creatively utilizes all aspects of UbD 
which is reflected in short, medium 
and long term planning. 

 

   Conveys (and may negotiate) the 
learning objective to students, 
explains why it is important and how 
it connects to other disciplines and 
beyond school 

 

   Co-designs unit plans with students, 
LS teachers and other specialists 

 

   Plans so that all units are conceptual 
 

   Uses expert knowledge of the 
curriculum, learning goals and 
students to select appropriate 
objectives, knowledge and skills 
which will challenge each student 
whilst allowing all students to take 
risks, fail and achieve success. 

 

   Actively seeks and provides critical 
feedback on curriculum to maintain 
currency 
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Integration of 
Curriculum and 
trans- 
disciplinary 

 
-   Authentic 

connections 

 
-   Culturally 

relevant 
 

-   Service Learning 
 

-   -Language 
teaching 

 
-   Dispositions 

   Recognizes some connections 
across disciplines 

 

   Most units have relevance to 
student lives 

 

   Makes an effort to incorporate 
different cultural perspectives 
within the classroom 

 

   Recognizes opportunities for 
service in units 

 

   Uses some common strategies 
and approaches to language 
teaching 

 

   Is beginning to identify some 
dispositional elements 

   Experiments with  authentic 
connections from more than one 
discipline regularly 

 

   Can articulate the relevance of 
the unit to students’ lives 

 

   Plans culturally relevant 
experiences and perspectives 
through assignments and tasks 

 

   identifies service learning S/B in 
units 

 

   Incorporates common practices 
for language teaching 

 

   Identifies dispositional elements 
in learning activities 

   Incorporates authentic 
connections between disciplines 
into all units and some combined 
assessments 

 

   Unit design passes some of the 
four UBD filters (p107 of MTD*) 

 

   Draws on student perspectives to 
apply real life contexts to their 
learning. 

 

   Integrates service learning with 
authentic connections into units 

 

   Consistently uses common 
strategies for language teaching 

 

   Plans and incorporates 
dispositional elements into units 



   Consistently incorporates 
authentic connections between 
disciplines with integrated 
assessments 

 

   Unit design passes all four UBD 
filters (p107 of MTD*) 

 

   Actively pursues student 
connections to enhance and 
develop different perspectives 

 

   Plans for explicit teaching and 
assessments using service 
learning rubrics 

 

   Plans units, learning environment 
and instruction using common 
strategies language teaching 

 

   Embeds explicit dispositional 
objectives in all learning activities 



   Challenges students to develop their 
own connections between disciplines 
in lessons and assessments 

 

   Co-designs with students to ensure 
relevance to their lives 

 

   Leads colleagues to critically reflect 
upon cultural and community links 
within a wider context 

 

   Leads and models a variety of types 
of service demonstration based on 
student choice and understanding of 
service learning 

 

   Creatively uses common strategies 
for language teaching 

 

   Models planning and teaching 
dispositional elements with 
colleagues 

Curriculum 
resources   and 
materials 

 
for    planning    and 
instruction 

   Relies on a single text or program 

(e.g. video and print) 
   Designs units using multiple and 

varied resources 
   Has a broad repertoire of 

appropriate primary and 
secondary resources (e.g. video, 

audio, print, people, environment, 
trips, artifacts, games, etc) 

   Draws from a broad repertoire and 
constantly seeks new appropriate 
primary and secondary resources 

with student input 

   Draws from a broad repertoire of 
resources and develops appropriate 
custom made resources to 

supplement learning where needed 

* Making the Difference by William Powell and Ochan Kasuma-Powell 
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Assessment for Learning Rubric 
 

Assesses student learning through multiple approaches and uses assessment to adjust teaching 

Criteria Beginning Transitioning Applying Exemplary Leading 

Differentiated 

Assessment 

 Attempts to match assessments to the 

intended learning 
 

 Sometimes uses pre-assessments to 

gauge student understanding of 

knowledge and/or skills 
 

 Uses traditional formative assessment 

tools 
 

 Uses traditional summative assessment 

tools 
 

 Provides students with  criteria/rubric for 

major assessments 
 

 Uses a few different tools to assess 

student learning 
 

 Occasionally uses  common assessments 

across the grade 
 

 Includes opportunities for self-assessment 

on some assessments 
 

 Provides few opportunities for students to 

reflect on the process and apply it to new 

contexts 

   Aligns all assessments 

with intended learning 
 

   Uses pre-assessments to 

gauge student 

understanding of 

concepts, knowledge or 

skills 
 

   Uses a variety of  formative 

assessment tools 
 

   Uses a variety of 

summative assessments 
 

   Consistently develops 

rubrics and shares with 

students from the 

beginning of a unit 
 

   Experiments with 

matching assessments to 

student learning profile 
 

   Collaboratively designs 

common assessments 
 

   Includes opportunities for 

self-assessment on most 

assessments 
 

   Provides regular 

opportunities for students 

to reflect on the process 

and apply it to new 

contexts. 

 Explicitly aligns, for student 

understanding, all assessments with 

the intended learning 
 

 Uses pre-assessments for all 

concepts, skills and knowledge to 

gauge student  readiness and 

understanding 
 

   Selects formative assessment tools 

designed to lead to summative 

learning 
 

   Uses formative assessment every day 
 

 Designs summative assessment to 

develop student understanding 
 

 Uses rubrics as an integral part of 

planning, teaching and learning 
 

 Deliberately selects assessments 

designed to suit student learning 

profiles 
 

 Collaboratively designs common 

assessments and moderates with 

grade/department 
 

   Includes opportunities for self- 

assessment on most assessments 
 

   Provides opportunities for students to 

reflect on the process and use it to set 

goals for their learning 

   Aligns and maps all assessments to 

intended learning using a  matrix 
 

 Uses pre-assessments in order to gauge 

student readiness and adjusts learning 

plans accordingly 
 

   Seamlessly integrates formative and 

summative assessment into the learning 

process 
 

   Uses all summative assessments as 

formative data 
 

   Co-designs summative assessments 

with students 
 

   Co-designs criteria/rubrics with students, 

where appropriate 
 

   Guides students to select assessment 

based on their own learning profile 
 

   Common assessments are planned and 

moderated both horizontally and 

vertically to enhance consistency and to 

make adjustments to teaching 
 

   Consistently uses deliberate, structured 

opportunities for self-assessment 
 

   Teaches students to use self- 

assessment to direct their own learning 

   Leads the process of aligning 

assessments with the intended 

learning across grade/ subject 
 

   Collects and uses pre- 

assessment data to inform 

planning longitudinally 
 

   Understands that all 

assessment is formative and 

leads students to understand 

this too 
 

   Leads data analysis across the 

department or grade level to 

inform planning 
 

   Models the use of self- 

assessment as integral part of 

learning process 
 

   Directly instructs students on 

how to evaluate their learning 

through models, exemplars 

and other self-assessment 

tools 
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Feedback for 

Learning 

 Provides  feedback only in the form of a 

grade or judgment 
 

 Occasionally gives students opportunities 

to act on the feedback 
 

 Occasionally uses assessment data to 

adjust instruction 
 

 Reviews student work with colleagues at 

least once a year 
 

 Uses student feedback on the learning 

process occasionally 

   Provides feedback that is 

timely, personal and 

descriptive 
 

  Regularly            provides 

students with opportunities 

to act on feedback 
 

 Regularly                    uses 

assessment data and 

feedback to modify 

instruction 
 

   Reviews student work with 

colleagues several times a 

year 
 

 Collects           structured 

feedback from students 

about the learning process 

at the end of a course 

 Directly teaches students how to use 

feedback to improve their performance 
 

 Teaches  the  feedback  loop  as  an 

integral part of learning by explicitly 

teaching students to act on feedback 
 

 Regularly  uses  assessment  data  to 

modify planning and instruction 
 

 Regularly  reviews  student  work  with 

colleagues in own grade/department 
 

 Collects  structured  feedback  on  the 

learning process and uses it to adjust 

instruction and planning 

   Directly    teaches    and    models    the 

difference between praise, advice 

feedback and evaluation and how to apply 

feedback to improve their learning 
 

   Feedback loop is seamlessly embedded 

into the instruction of concepts, skills and 

knowledge 
 

   Uses a variety of data points to determine 

student progress 
 

 Regularly reviews student work with 

colleagues across grades/department 
 

  Works with students using structured 

feedback to improve and develop the 

learning process 

   Leads students to develop their 

own ways to obtain 

personalized feedback 
 

   Leads the process for regularly 

analyzing student work across 

grade level department 
 

  Leads data analysis vertically and 

horizontally 
 

   Collects data from cohorts on 

the learning process to develop 

and refine the curriculum 
 

   Actively seeks critical feedback 

from others to challenge their 

own learning 
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Learning through Inquiry Rubric 
 

Incorporates inquiry-based strategies to engage students in conceptual understanding 

Criteria Beginning Transitioning Applying Exemplary Leading 

Making 

Thinking 

Visible 
 

Listening 

Questioning 

Documenting 

Using thinking 

routines and 

protocols 

 Listens to students 
 

 
 Asks  open and closed questions 

with answers in mind 
 

 Recognises mediative questions 
 

 Recognises opportunities for think 

(wait) time 
 

 Asks some students what they are 

thinking in response to prompts 
 

 Distinguish different types of 

thinking 
 

 Uses a few visible thinking 

strategies 

 Articulates the difference between 

active and reflective listening 
 

 Asks a variety of open and closed 

questions 
 

 Crafts mediative questions with a 

specific cognitive focus 
 

 Provides think time 
 

 Uses strategies to solicit responses 

from all members of the class about 

what they are thinking 
 

 Deliberately creates opportunities for 

students to use different types of 

thinking 

 
 Creates regular opportunities for using 

visible thinking strategies 

 Purposefully uses active and reflective 

listening 

 
 Selects questioning techniques to suit the 

purpose 

 
 Explicitly teaches students to craft their 

own mediative questions to stimulate their 

thinking and monitor their learning 

 
 Incorporates think time into all learning 

activities 

 
 Routinely uses strategies to check what 

students are thinking and adjusts 

instruction 

 
 Creates opportunities for students to think 

in varied ways for specific purposes 

 
 Establishes thinking routines by modeling 

and explicitly teaching visible thinking 

strategies 

 Explicitly models active and reflective 

listening 

 
 Crafts questions to promote deeper 

thinking and/or reflection 

 
 Challenges students to generate and 

construct mediative questions from 

multiple perspectives 

 
 Explicitly teaches students how to use 

think time 

 
 Anticipates students’ thinking and 

plans for ways to challenge and 

support thinking 

 
 Deliberately elicits different types of 

thinking within planned and teachable 

moments 

 
 Empowers students to select thinking 

routines which support their learning 

 Creates an environment 

where questioning is 

expected and the authority 

does not reside with limited 

individuals 
 

 Seeks feedback to refine 

expertise in questioning 

techniques 
 

 Consistently seizes 

opportunities to challenges 

their own and others’ 

metacognitive reflections 

Elements of 

Inquiry 
 
 
 
 

 
Tuning in 

Finding out 

Sorting out 

  Always directs the inquiry 
 

  Recognizes opportunities to use 

elements of inquiry 
 

  Includes a few strategies to identify 

prior knowledge 
 

  Corrects student  misconceptions 
 

  Provides the specific tool or 

structure to organize new learning 

  Experiments with different levels of 

inquiry 
 

  Experiments with some elements of the 

inquiry cycle 
 

  Uses some strategies to identify prior 

knowledge and uses that to design 

learning 
 

  Encourages students to identify their 

misconceptions and  preconceptions 

  Recognizes which levels of inquiry  is most 

appropriate for the purposes and the 

students 
 

  Deliberately maps out the inquiry cycle 

within units 
 

  Uses some strategies to identify prior 

knowledge and uses it to differentiate 

learning experiences 
 

  Encourages students to use new learning to 

uncover and dispel misconceptions 

  Selects the level of inquiry for the 

specific purpose and students 
 

  Develops units which embed inquiry 
 

  Deliberately links new learning to prior 

learning in order to challenge 

misconceptions and preconceptions 
 

  Guides students to select and create 

tools and structures to suit their 

purpose 

   Seamlessly knows when 

and how to plan and scaffold 

the levels of inquiry 

 
   Modifies the elements of the 

inquiry to ensure students 

construct their own 

understandings 

 
   Recognizes and consistently 

seizes opportunities to 

inquire 
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Going further 
 

Reflecting on 

conclusions 
 

Action 

  Provides the understanding 

(theory) 
 

  Provides an opportunity for 

students to test the theory which 

usually get the same answer 
 

  Provides opportunities for students 

to reflect on their learning at end of 

unit 

  Provides a range of tools or structures 

to organize learning 
 

  Provides the understanding (theory) for 

students to investigate 
 

  Provides a range of opportunities to 

test theories 
 

  Provides opportunities for students to 

reflect on their learning throughout the 

unit 

  Connects new learning to prior learning 
 

  Guides students to choose from a menu of 

tools or structures to suit the learning 

purpose 
 

  Explicitly teaches students the purpose of 

organizational tools and structures 
 

  Provides conceptual understandings for 

students to investigate 
 

  Creates opportunities for students to test 

their own theories 
 

  Provides opportunities for students to 

reflect on the learning process, concepts 

and themselves as learners 

  Provides conceptual understandings 

for students to investigate and 

construct their own theories 
 

  Challenges students to organize 

patterns in order to construct their own 

theories of increasing complexity 
 

  Mediates thinking to challenge others’ 

reflective processes 

 
   Seeks feedback to refine 

and deepen inquiry practices 
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Differentiated Learning Rubric 
 

Differentiates to meet the unique needs and cross-cultural perspectives of all learners 

Criteria Beginning Transitioning Applying Exemplary Leading 

Know your 

students 
 
 

 
(developing student 

learning profiles) 

   Has data on students within last 5 

weeks- most of the data is 

numerical 
 

   Has basic awareness of the general 

interests of students in the age 

group 
 

   Data is stored mostly in their head 

   Has current data on each of their 

students and has an understanding 

of the students’ strengths and 

weaknesses 
 

   Has a basic knowledge of some of 

the students’ interests and can 

articulate students’ learning needs 

and preferences 

   Knows students’ current levels and 

has a deep understanding of 

students strengths and weaknesses 
 

   Records information about the 

students’ background (language, 

culture, previous grades, etc.) for 

the design of learning activities 
 

   Shares and checks for 

understanding of individual learning 

profiles with students 

   Records detailed information for 

each student and uses this 

information to design learning 

activities 
 

   Records data on students’  learning 

style, interests,  ZPD (supported by 

research base) 
 

   Openly discusses learning profile 

information with students 

   Constantly updates documented 

anecdotal notes in students’ learning 

profiles 
 

   Records formal and informal data to 

create a comprehensive and up-to-date 

learning profile including- 

  Cultural identity, nationality 

  Language and  ELL 

  ZPD/ prior-knowledge 

  Learning support 

  Learning styles/preferences 

  Interests 

  Introversion/ extroversion 
 

  Seeks advice from the students about 

how to improve their learning. 

Instructional 

strategies 

  Use a variety of familiar strategies 
 

  Uses the same grouping strategies 

most of the time 
 

  Uses strategies which tend to 

promote passivity in students 
 

  Provides the same homework for all 

students 
 

   Pace of the lesson is determined by 

the content 

  Experiments with a range of 

strategies for different learning 

purposes and is able to articulate 

the learning purpose behind them 
 

  Uses variety of grouping strategies 
 

  Uses instructional strategies that 

engage all students some of the 

time 
 

  Provides some options for 

homework tasks 
 

  Sometimes adjusts the pace of the 

lesson 

   Selects strategies to meet the 

learning profiles and  readiness of 

each student 
 

   Uses flexible grouping selected on 

learning profiles and lesson 

objectives 
 

   Selects instructional strategies that 

actively engage students 
 

   Designs homework options which 

provides for different readiness 

levels 
 

   Adjusts lesson pacing to allow 

equal access for all students 

   Selects research based strategies 

which are explicitly aligned to the 

learning goals 
 

   Designs flexible grouping to meet 

the needs of the student and the 

requirements of the curriculum. 
 

   Engages students so deeply in the 

learning process that their interest 

in the learning continues beyond 

the classroom 
 

   Encourages students to choose 

how they will demonstrate their 

understanding 
 

   Provides homework options 

designed to meet each student’s 

readiness level 

   Guides students to make educated 

decisions about which strategies will 

best help them learn 
 

   Teaches within the students’ zone of 

proximal development 
 

   Engages students to the point where 

learning takes on “flow” 
 

   Seamlessly integrates student choice 

into learning activities 
 

   Encourages students to design 

homework to suit their own learning 

needs 
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Technology Integration Rubric 
 

Incorporates relevant technology into teaching practices to enhance student learning 
Criteria Beginning Transitioning Applying Exemplary Leading 

Active/ 
Constructive 

 
Students are actively engaged in 
using technology as a tool in authentic 
contexts rather than passively 
receiving information from the 
technology. 

 
Students use technology to connect 
new information to their prior 
knowledge rather than to passively 
receive information. 

 
(NETS I II III IV) 

 Uses technology to provide 
information to students 

 

   Provides students with very little, 
regulated access to technology 

 

 Has a basic understanding of 
software productivity tools 

 

  Uses some technology tools for 
planning, teaching, assessment 
and reflection 

  Provides a range of technology 
tools  but  regulates  the  type  of 
activities 

 

   Provides students with limited and 
regulated access to technology 

 

 Provides     opportunities     for 
students to use technology to 
construct meaning 

 

 Has a basic understanding of 
current digital technologies but 
may not always use them in class 

 

 Experiments       with      using 
technology for planning, teaching, 
assessment, reflection and 
analysis 

 Guides   students   to   work 
independently   with   technology 
tools in conventional ways (does 

not guide students step by step 
through activities) 

 

 Provides students with open 
access to technology on a regular 
basis and guides them to 
appropriate resources 

 

 Designs   lessons   in   which 
students' use of technology tools 
is integral to developing an 
understanding of a concept 

 

 Has a good understanding of 
current digital technologies and is 
able to use them effectively in 
lessons 

 

  Uses appropriate technology for 
planning, teaching, assessment, 
reflection and analysis 

 Guides,         informs,         and 
contextualizes student choices of 
technology  tools  and  is  flexible 

and open to student ideas 
 

   Structures lessons so that student 
use of technology is self-directed 

 

 Provides a context in which 
technology tools are seamlessly 
integrated into a lesson 

 

   Is up to date with the latest digital 
technologies is able to use them 
fluently in lessons and can make 

 
for all students 

 

 Collaboratively uses appropriate 
technology for planning, teaching, 
assessment, reflection and 
analysis 

   Provides options on how and why to 
use  different  technology  tools,  and 
supports    the    use    of    tools    in 

unconventional ways to build 
knowledge 

 

   Structures learning so that technology 
tools become an invisible part of the 
learning 

 

 Provides    flexible    and    varied 
environment, allowing different kinds of 
self-directed learning activities 
supported by various technologies 

 

   Facilitates  lessons  in  which students 
are engaged in higher order learning 
that may not have been possible without 
the use of technology 

 

   Leads vertical and horizontal teams in 
planning, teaching, assessment, 
reflection and analysis 

Collaborative 
 

Students use technology to 
collaborate with others rather than 
working individually at all times. 

 
(NETS II III) 

   Usually directs students to work 
alone on tasks involving 
technology 

 Provides   access   to   some 
collaborative technology tools 

 

 Directs    students    in    the 
conventional use of technology 
tools for working with others 

 Provides    opportunities    for 
students  to  use  technology  to 
work with others 

 

 Selects technology tools for 
students to use in collaborative 
ways 

 

 Enables multiple students to 
access technology tools 
simultaneously 

 Encourages students to use 
technology tools collaboratively 

 

 Selects  technology  tools  for 
students to use in collaborative 
ways, and  encourages 
exploration 

 

   Encourages the use of text, voice, 
and video chat applications 

 Encourages    students    to    use 
collaborative    technology    tools    to 
engage  in  higher  order  learning  that 
may not have been possible without the 
use of technology 

 

   Seeks   partnerships   outside   of   the 
school to allow students to access 
experts  and  peers  in  other  locations 
and time zones 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

recommendations on  new  tools 
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Professionalism and Community Domain 

STANDARDS INDICATORS 

Professional Demeanor & Ethical Behavior 
 

Supports and upholds AISJ practices, policies, regulations 

and expectations 

 Models the AISJ vision, mission and core values 

 
 Consistently meets deadlines, completes tasks and maintains accurate instructional and non-instructional records 

 
 Understands and implements AISJ procedures, expectations and essential agreements 

 
 Consistently maintains the highest level of professional conduct 

 
 Actively demonstrates sensitivity, tolerance and respect for diverse cultures 

 
 Exhibits integrity and good judgment 

Professional Growth 
 

 
 
 

Reflects on teaching performance and commits to continuous 

improvement of skills and perspectives 

 Displays a willingness to learn and grow 

 
 Continually adapts their own professional educational philosophy and paradigm based on new learning 

 
 Consistently reviews and reflects on goals and works towards achieving them 

 
 Seeks and accepts feedback from stakeholders 

 
 Critically examines and reflects on own practices and adapts teaching based on feedback, data and evidence, theories and research 

 
 Accepts responsibility for student outcomes 

 
 Seeks and engages in relevant opportunities for professional growth 

Interpersonal Skills 
 

Demonstrates exemplary interpersonal skills 

 Is an open and honest communicator 

 
 Communicates clearly, accurately, positively  and effectively with relevant stakeholders 

 
 Consistently demonstrates a willingness to listen and uses effective strategies and goes through appropriate channels to resolve issues 

 
 Develops and maintains positive relationships with all colleagues and administrators 

 
 Critically reflects on interactions with others 

Collaboration 
 

Positively collaborates and contributes 

 Promotes a culture of positive actions and behaviors with others 

 
 Engages in collegial and congenial relationships to enhance a team’s effectiveness 
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  Collaborates well with colleagues at all levels and seeks collaboration beyond AISJ 

 
 Contributes to and supports divisional and school wide initiatives 

 
 Contributes expertise across the school and community 

Extra-curricular activities and school events 
 

Engages in and supports the school’s activities program and 

community events 

 Volunteers and participates in a variety of school events, student activities 

 
 Participates in extra-curricular activities with enthusiasm and diligence 

 
 Engages and supports activities that help promote school spirit and sense of community 

Service Learning 
 

Engages in and promotes Service Learning 

 Fosters civic responsibility by helping students become invested in their community as service minded citizens 

 
 Brings about authentic social change through community collaboration and development 

 
 Provides authentic student leadership opportunities for service learning 

 
 Recognises the importance of service learning to our community and actively promotes this with students and the wider community 

 
 Prepares our students to be  active global citizens by embedding service learning into AISJ curriculum 

 
 Actively promotes opportunities for developing community service throughout the wider community 
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GLOSSARY 
 

Please see your principal or the T+L team for further clarification of any of the terms below. 
 
 

Active Listening 
 

Is when you are showing that you are completely engaged in what the speaker is saying. Your body language 
shows that you are actively listening and responding to what they are saying. Your responses are worded in such 
a way that you use the same language that the speaker used in your response to them and that you clarify what 
they are saying in order to avoid any misunderstandings. 

 
 

Advice  
 
Opinion or recommendations which serve as a guide for action. Advice without descriptive feedback does 

not support the students’ thinking. 
 

Anecdotal notes 
 

Anecdotal notes are written records of observable data. This could be recording student questions, observations 
about students’ reactions to things, recording submission of homework, updates about home life, students’ strengths 
and weaknesses, behaviors, photographs/ videos of students at work, etc. Anecdotal records are kept for the 
teacher’s records to inform planning for lessons. Any of the above data which is stored only in someone’s head 
without being physically recorded, is not considered anecdotal notes. 

 
Assessment matrix 

 
An assessment matrix is a map that explicitly aligns assessments with Stage 1 of the UBD. It demonstrates the 
variety and scope of assessments used within a course/unit. 

 
Authentic connections 

 
Connections between subjects which are meaningful and logical rather than being forced. Not all topics will have 
meaningful connections to all subjects and this is ok. Authentic connections should be ones in which the students 
can see the logical flow between subjects possibly with support from teachers. 

 
Closed questions 

 
Questions which have a specific, limited response (usually not more than a few words). Questions which 
students “guess what is in the teacher’s head” are examples of closed questions. 

 
Common Assessments 

 
Assessments which are planned in collaboration with colleagues of the same grade/subject. These assessments 
are planned together to meet the learning outcomes, and then they are marked together to help teachers align their 
expectations with each other and analyze student work to inform teaching and learning. 

 
Conventional technology 

 
Technology which has been around for many years which is familiar to most adults 

 
Criteria 

 
 
 
A list of the requirements/expectations for an assessment. Criteria are not differentiated, they are the same for 
all students (unless a modified program has been developed by LS teachers). 
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Criterion referenced 
 

Grades which are aligned to a specific set of criteria. Criterion referenced grades do not use percentages or 

averaging. 
 

Curricular elements 
 

The various elements which make up the whole curriculum, including standards and benchmarks, UBD plans, 
scope and sequence, assessment and pedagogies. For more information see page 2 of the “T+L Handbook” 

 
Data 

 
 
 
This is all the observable evidence which is collected on a student. This includes any piece of evidence that 
contributes to a deeper understanding of student learning that drives instruction, for example: behaviors, written 
assessments, oral records, results of diagnostic assessments, grades, etc. 

 
Dispositions 

 
Dispositions are knowing when and how to behave and being inclined to do so. 

 
Dispositional standards at AISJ are modelled on the IB learner profile and drawing from the various practices 

of all four divisions. The AISJ dispositional standards can be found here. 
 

English Language Learner (ELL) 
 

English Language Learners are any student for whom English is not a first language. Some students who appear 
fluent in English, may still be learning the language. These are students who are still developing their English 
proficiency. English may be their second, third or fourth language. Teachers need to be mindful that there will be 
gaps in understanding which may not be obvious. Also known as ESL (English as a Second Language) or EAL 
(English as an Additional Language). 

 
Essential agreements 

 
Professional understandings that we all agree to follow and that will serve as a foundation for alignment 

 
Essential Questions (EQ) 

 
An aspect of Stage 1 in UBD plans. Essential questions frame a unit of study. These questions are open ended, 
motivating and require a lot of uncoverage. These questions are used throughout the unit to unify the studies and 
should be able to be answered in depth by students at the end of the unit. 

 
Evaluation 

 
Is a value judgment. It rates, praises or criticizes work without giving actionable information about what was done. 

Evaluation is important for grading summative work, but does not support the learning. It is only beneficial for 

learning when combined with descriptive feedback which can be acted upon. 
 

Feedback 
 

Feedback tells a student about how they are learning. It is data driven with a mediative question and is designed 
to promote reflection and further action. Feedback should be descriptive timely, actionable, consistent and 
ongoing to be most effective. 

 
 
 

Feedback loop 
 

The process by which feedback is given to a student, the student reflects on the feedback, the teacher allows the 
student to act upon the feedback to improve their performance, feedback is given again and the cycle continues. 
This is also applicable with adults. 

file:///C:/Users/lhargreaves/AppData/Local/Microsoft/Windows/INetCache/Teaching%20and%20Learning/T+L%20Handbook%202014-15.docx
file:///C:/Users/lhargreaves/AppData/Local/Microsoft/Windows/INetCache/Teaching%20and%20Learning/T+L%20Handbook%202014-15.docx
file://jhb-ittch-01/jhb/Shares/AISJ%20Master%20Curriculum/AISJ%20Standards+Benchmarks/Transdisciplinary%20and%20Dispositions/Dispositions%20Standards-%20FINAL%20DRAFT.docx
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Fixed mindset 
 

State of mind where one believes they have finite abilities (high or low) and that their abilities are already set and 
cannot be improved/ regressed by work or effort. People with fixed mindsets are generally resistant to new 
possibilities. From the work of Carol Dweck. 

 
Flexible grouping 

 
Flexible grouping is choosing the size and organization of the group differently depending on the type of learning 
that is required. Grouping is how students are organized into groups. This includes whole class groups, half class 
groups, groups of 5, pairs and individuals. Groups can 
be organized by readiness, learning style, familiarity with content, gender, 
random, student choice and data driven. 

 
Flow 

 
 
 
This is a technical term and refers to a state-of-mind when optimal 
learning is happening, a person is thoroughly absorbed in the 
learning. There is little conscious awareness of anything else, it is 
emotionless and track of time is often lost. It is when learning is 
deeply absorbing. You are in the zone, baby! From the work of 
Mihaly Csikszemtmihalyi, educational psychologist. 

 
Formative assessments 

 
On-going assessments, observations, summaries and reviews that inform teacher instruction and provide students 
feedback on a daily basis. Teachers at AISJ use formative assessment as the predominant form of assessment in 
classrooms. Formative assessments are used in every lesson for teachers and students to gauge their understanding 
of the concepts, skills and knowledge. Formative assessments are NOT used for reporting grades. 

 
Generative questions 

 
Are questions which generate more questions from the listener. They shape, direct and stimulate learning by 
engaging and challenging students to question meaning and comprehension. “True generative questions have legs 
– they propel learning forward” (see Making Thinking Visible, p 30) 

 
Growth mindset 

 
State of mind where one believes they are able to improve/ get better at something through effort, work and 

dedication. People with growth mindsets are open to new possibilities. From the work of Carol Dweck. 
 

Horizontal articulation 
 

Working with colleagues across subjects at the same grade level(s) to ensure consistency of curricular elements, 
pedagogy and logical flow of content/concepts 

 
IB (also known as IBO) 

 
International Baccalaureate Organisation. The educational organization from which we get our syllabus for Grades 
11 and 12. For more information see the IB website www.ibo.org 

 
IBDP 

 
 
 
International Baccalaureate Diploma Programme. The IBDP is the third and highest level of study within the IB. 
This is the internationally recognized programme which most of our Grade 11 and 12 students study for entry into 
university and further study. This is one of the culminating programmes of study at AISJ. 

http://www.ibo.org/
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Inclusive 
 

Teaching all children regardless  of gender, race,  language acquisition, learning  difficulties,  socio- economic 

background, etc 
 

Inquiry 
 
 
 
The process through which students are guided to construct understandings for themselves rather than being told 
“the knowledge” by the teacher. It is the active search for intellectual connections that will promote the “construction” 
of personal meaning and lead to conceptual understanding. 

 
Inquiry Cycle 

 
The inquiry cycle takes all the elements of inquiry (above) and puts them in a sequential (often cyclical) 

order. 
 

 
 

Tuning In 

 
 

Action Finding Out 

 
 
 
 
 

Reflecting on 
Conclusions 

Sorting Out 

 

 
Going 

Further 

 
Elements of Inquiry 

 
AISJ typically uses Kath Murdoch’s model of inquiry, though teachers are welcome to use other models if they 
are more suitable 

 
1.   Tuning in: find out what children already know, what their previous experiences are and even any 

initial questions they have 
 

2.   Finding out: children are engaged in research around the area of inquiry 
 

3.   Sorting out: reviewing information, analyzing information, looking for 

patterns and generalizations 
 

4.   Going further: Planning further inquiries, searching for more information 
 

5.   Reflecting on conclusions: Synthesizing and reflecting 
 

6.   Action: Sharing and presenting findings, teaching others, taking action based 

on what has been learned to make a difference. 
 
 
 
 
 

Levels of Inquiry 
 

How much the teacher directs the inquiry compared to how much they let the students direct the inquiry. More 
student directed is not always good. Teachers should know the levels of readiness of the students to be self-
directed. The level can change throughout the unit and with different students. See Ladder of Participation 
diagram for further detail. 
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Language teaching 
 

As approximate 40% of all AISJ students are ELL then all teachers are responsible to teaching language as part of 
their curriculum, helping students to improve their understanding of English and promoting good English usage. For 
more information see the “AISJ Language Guidelines and Practices” section in the teaching and learning e-
handbook. 

 
Learning Profile 

 
A  record  of  a  students’  learning  preferences,  previous  grades,  interests,  background,  culture, language, 
etc. which helps the teacher understand the way in which the student learns.  

 
Mediative questions 

Questions which engage specific cognitive operations, transforming the thinking of a person. They have three 
characteristics that make them powerful: 1) they are invitational; 2) they engage specific cognitive operations; 
3) they are intentional. 

 
Metacognitive Reflection 

 
Both metacognition and reflection are considered to be concerned with the process of monitoring, regulating and 
controlling the individual’s thinking about their thinking. It is useful to consider reflection as the verb of the process 
of thinking whereas metacognition is the adjective used to describe the awareness of thinking. (D. Daniels, 2002). 

 
Misconceptions 

 
Incorrectly believing something to be true. This is not a misunderstanding, but a wrong idea or 
impression. 

 
Open questions 

 
Questions which can be answered in many ways and do not have a specific answer 

 
Pace 

 
 
 

Praise 

 
 
 
Timing of teaching and learning within a lesson. 
 
 
 
Praise is general and non-targeted expressions of approval –e.g. “good girl”, “well done”, “nice job”. It is 

ineffective in a classroom as it does not support the students’ thinking processes and can lead to  fixed 

mindsets. 
 

Pre-assessments 
 

Diagnostic assessments carried out prior to the teaching of new concepts, skills or knowledge which gauges 
students’ familiarity and understanding of the teaching points. Pre-assessments are designed to inform teachers 
about which aspects of a topic require greater coverage and which aspects require less. These are formative only 
and can be used again at the end of a topic to gauge student growth. 

 
Preconceptions 

 
The knowledge and understandings students have before beginning formal study on a topic. 

 
Prior Knowledge 

 
Is the knowledge students have obtained from previous experience, study or reading. This is the knowledge, skills 

and understandings students come into your class already possessing. Some of this knowledge may be incorrect 

(misconceptions) and some of it may be accurate and can be deepened. 
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Readiness 
 

How ready the student is to learn a particular concept. This could be linked to pre assessments, understanding of 
prior concepts, comfort levels with the skills, etc. It is similar to ability but is not of a fixed mindset. 

 
Rubrics 

 
 
 
Is a grid which explicitly identifies the indicators which the teacher is looking for in determining a level for a specific 
performance or piece of work. A rubric is used by students to identify their own strengths and weaknesses and 
work towards developing their work to achieve the higher levels of sophistication. Rubrics are designed to support 
student learning through descriptions of developmental levels. 

 
Specialists 

 
For the purposes of the rubrics a specialist is defined as any person with expert knowledge about a subject, 
methodology, learning behavior or child. E.g. coaches, counselors, LS/ELL teachers, tech integration, etc. 

 
Summative Assessments 

 
Assessments given at the completion of a unit of study. Summative assessments only assess concepts, skills and 
knowledge which has been explicitly covered in a unit of work. Summative assessments are used to determine 
levels of performance for reporting and feedback to parents. 

 
Teachable moments 

 
A moment during the lesson when students bring up ideas which are valid and valuable learning points that have 
not been factored into the lesson plan. Teachers should be able to judge when it is appropriate to adjust the lesson 
plan to pursue a teachable moment. 

 
Technology Integration 

 
Using technology as part of the learning process rather than teaching technology as a sepa rate component 

 
Types of thinking 

 
There are many different types of thinking including recall, reflection, inferring, applying, evaluating, analyzing, 

synthesizing, metacognition, etc. 
 

Think time (also known as “wait time”) 
 

Time given (without the teacher speaking) between asking the question/ giving an instruction and expecting a response, 
which allows the person to digest and process the question that you’ve posed to them.  Time would vary depending 
on the complexity of the question or instruction, but must allow for slower processors to think. 

 
Understanding by Design (UbD) 

 
Is a framework for planning that begins with identifying the desired results and then "works backwards" to develop 
instruction (rather than the traditional approach which is to define what topics need to be covered) 

 
The framework identifies three main stages: 

     Stage 1: Identify desired outcomes and results. 

     Stage 2: Determine what constitutes acceptable evidence of competency in the outcomes and results 

(assessment). 

  Stage  3:  Plan  instructional  strategies  and  learning  experiences  that  bring  students  to  these 

competency levels. 
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Vertical articulation 
 

Working with colleagues in higher and lower grades to ensure consistency of curricular elements, pedagogy and 

logical flow of concepts, knowledge and skills 
 

Visible Thinking strategies 
 

Specific strategies that people use to organize and develop their thinking. Zone 

of Proximal Development (ZPD) 

The gap between learning being too easy and learning being too hard. This is the optimal level for learning and 

requires appropriate teacher support to scaffold student learning. Comes from the work of educational psychologist, 

Lev Vygotsky. 
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GOAL SETTING FORM 
 

Part 1 
 

Name:    

 
 
Division: 

 
 
Date:    

 

Goal setting is an opportunity to reflect on successes and identify areas for development.  Your self-reflection will be the basis for a professional discussion 

with your Principal. You should reflect back over your classroom practice and find examples or reasons for your self-analysis. 
 

Complete this self-reflection and goal setting form prior to meeting with your principal. 
 

Professional Teaching 
Rubrics 

 

Strengths 
 

Areas for Professional Growth 

 

Learning Environment 
  

Curriculum Knowledge, 
Understanding & Integration 

  

 

Differentiated Learning 
  

 

Assessment for Learning 
  

 

Technology Integration 
  

 

Learning Through Inquiry 
  

Professionalism and 
Community 

  

Additional Comments: 
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Part 2 
 
 
Please complete the sections below to indicate your goals for this year. Goals should… 
 

 be action statements (Specific, Measureable, Attainable, Results, Timely - SMART) 

 start with a verb: increase, reduce, improve—an action word 

 connect/align with school-wide, divisional goals 

 consult the data and dig deep, get specific 

 try to set “big, hairy, audacious, critical-few” goals—the most important ones 
 

 

Proposed Goal Connection to the Rubrics Evidence Actions Resources 
What do you want to 
achieve? 

Which areas of your practice 
need to be developed? 
What   goals   will   you   set 
yourself for next year? 

Which aspect of the rubrics are you 
working towards? 

Which  specific  criteria  and  levels 
will you be working on? What impact 
will this have on student learning? 

How will we see this growth? 
How will you know you have 
achieved your goal? 
What  data  will  you  collect? 
Indicators of progress? 

What shall you do and when? 
What strategies will you use to achieve your goal? 
What steps will you take? (skeleton plan) Timeline? 

What    do    you    need    to 
achieve this? 

What resources/support will 
you need? 

Goal #1     

Goal #2     

Goal #3     
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MID-YEAR REFLECTION ON GOALS - GUIDING QUESTIONS 
 

 
 

Name:     Date:    

 

Please complete the following reflection on your professional goals and return to your principal by the end of January. 
 

Guiding Question Your Comments 

What  have  been  some  of  the 
successes so far? What has not 
been quite as successful? 

 

Where are you in the timeline? 
Which  action  steps  have  you 
undertaken? 

 

How are you documenting your 
progress? 

What  kinds  of  data  have  you 
collected? 

 

What kinds of feedback have you 
gathered? From students? 
Parents? Colleagues? Principal? 
Coaches? 

 

What   observations   have   you 
made  regarding  the  impact  on 
student learning? 

 

What are your next steps?  

Any other comments?  
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AISJ ANNUAL TEACHER YEAR END REVIEW Year 
 

 
Teacher Name: Division: 

Teaching 

Assignment: 
Supervisor:

 
 

 

Teachers should always be working toward growth in each domain regardless of expertise or years of experience. 
 
 

On Track: On Track indicates that the teacher is making acceptable growth in this area at this time. 
 

Needs Improvement: The teacher is not showing enough growth in this area and should make this a focus for future 
goals. 

 
Not reviewed: At this time this was not considered an area of focus. 

 
  Teacher Domains   Supervisor’s  Comments   

☐ On Track 

Learning Environment ☐ Needs Improvement 

 

Progress toward goals: 

 

☐ On Track 

Curriculum and Integration ☐ Needs Improvement 

☐ Not reviewed 

☐ On Track 

Differentiated Learning ☐ Needs Improvement 

☐ Not reviewed 

Future focus areas: 

 

☐ On Track 

Assessment for Learning ☐ Needs Improvement 

☐ Not reviewed 

☐ On Track 

Technology Integration ☐ Needs Improvement 

☐ Not reviewed 

☐ On Track 

Learning Through Inquiry ☐ Needs Improvement 

☐ Not reviewed 

Other comments: 

 

☐ On Track 

    Professionalism & Community ☐ Needs Improvement 

 
 
 
 
 

Supervisor’s Signature Date 

 
  _ 
Teacher’s Signature Date 


	t&l-handbook
	T&L Handbook 15-16

